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Abstract: This paper explores several prominent motivation theories, including 

Self-Efficacy Motivation Theory, Target Motivation Theory, Self-Determination 

Motivation Theory, and Social Psychology Motivation Theory, with a focus on their 

implications in English language teaching. The role of self-efficacy in learning motivation, 

the importance of goal setting in student performance, and the distinction between intrinsic 

and extrinsic motivation are thoroughly examined. By analyzing these theories, this paper 

aims to provide a framework for educators to enhance student engagement and motivation. 

Practical strategies for applying these theories in the classroom are discussed, emphasizing 

the need for tailored approaches based on students' psychological characteristics and 

learning needs. This work aims to contribute to the development of effective teaching 

strategies for enhancing student motivation and achieving better educational outcomes. 

1. Introduction 

Motivation is a key driver of success in education, particularly in language learning. It influences 

how students approach learning tasks, persevere in the face of challenges, and achieve their goals. 

Among various theories that address motivation, several stand out in explaining how students are 

motivated to learn and engage with English language teaching [10]. This paper delves into the 

theoretical foundations of motivation, examining four critical frameworks: Self-Efficacy Motivation 

Theory, Target Motivation Theory, Self-Determination Motivation Theory, and Social Psychology 

Motivation Theory [15]. 

Self-Efficacy Motivation Theory, as articulated by Bandura, suggests that an individual’s belief 

in their ability to accomplish a task influences their motivation and persistence. The Target 

Motivation Theory emphasizes the importance of goal-setting, proposing that clear, specific goals 

lead to better performance. Self-Determination Motivation Theory distinguishes between intrinsic 

and extrinsic motivations, highlighting the importance of autonomy in learning. Finally, the Social 

Psychology Motivation Theory explores how attitudes and perceptions of control influence 

behavior. 
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These theories provide valuable insights into how students can be motivated to improve their 

English language skills. By understanding the theoretical [20] underpinnings of motivation, educators 

can create more effective learning environments that cater to students’ diverse needs[11]. This paper 

aims to examine the practical applications of these theories in English language teaching, offering 

strategies to foster greater student motivation and engagement. 

2. Self-efficacy Motivation Theory 

According to Dörnyei (2001a, p.22-23) [6], self-efficacy theory refers to people’s judgment of 

their ability to perform certain specific tasks. Self-efficacy will determine people’s choice, ambition, 

and the amount of effort and perseverance. Bandura (1973) [1] proposed that self-efficacy is 

determined by four factors: past achievement, resonance learning (i.e., learning by observing role 

models), verbal encouragement from others, and personal psychological responses (such as 

anxiety). 

People with low self-efficacy in a particular area see difficult tasks as a threat to themselves. 

They think too much about their own shortcomings and difficulties, rather than focusing on how to 

successfully perform tasks. Therefore, they are easy to lose confidence in their abilities and give up. 

Thus, by helping them confidently navigate dangerous situations, maintaining a focus on the task 

rather than personal diagnosis, strong self-efficacy in the face of failure and persistence can 

promote people to make doubling efforts to take action for their accomplishments. Self-efficacy 

beliefs are indirectly linked to actual abilities. Self-efficacy beliefs are the result of a complex 

self-persuasion process, which is based on cognitive processing from multiple information sources 

(e. g., others’ opinions, feedback, assessment, encouragement or reinforcement; past experience and 

training; peer observation; relevant appropriate task strategy information, etc.) and so on. 

Bandura (1993, p. 118) [2] proposed that people make a causal analysis of their role through the 

personal self-care mechanism. No component of individual self-care mechanisms is more central 

than beliefs about the magnitude and control they can play in events that affect their own lives [3]. 

Self-efficacy beliefs influence how people perceive, motivate, and dominate their own behavior. 

Attribution theory holds that individuals evaluate and predict their behavior by explaining and 

speculating about the reasons for the success or failure of themselves or others, so as to control their 

behavior and environment [10]. According to Weiner’s attribution theory, attribute success and 

failure to internal and unstable controllable factors (e.g. degree of efforts) [17] enables learners to 

enhance learning confidence and improve learning motivation[21] when successful, and in the case 

of failure helps learners to work hard and believe in success in the future. However, to attribute 

failure to internal, unstable uncontrollable factors (e.g. ability) will make learners do not believe 

that their own ability can change the status quo, so give up efforts [18]. 

Self-efficacy influences the expectation of self-ability, the choice of tasks and adherence to the 

selected task, and ultimately the behavioral motivation[22] and attitudes towards difficulties. Thus, 

self-efficacy is also one of the determinants of individual motivation behavior[23]. 

The attribution theory puts forward a reasonable attribution of learners’ ability to successfully 

complete learning tasks, and the self-efficacy motivation [24] theory also advocates that individuals 

make correct judgments and assumptions on their ability to perform a certain behavior. 

Self-efficacy motivation [25] theory holds that people with high self-efficacy often believe that they 

can overcome difficulties and focus on actively analyzing and solving difficulties, while people 

with low self-efficacy will doubt their abilities, worry about failure, and think too much about their 

shortcomings and task difficulties, leading to their hesitation in the face of difficulties. High 

individual self-efficacy, more tendency to attribution of controllable instability and high expection 

value mean that individuals have strong self-confidence, reflected in motivated behavior is to pay 
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attention to learning tasks, and do not give up easily in the face of difficulties, but actively analyze 

and solve difficulties. 

According to the self-efficacy motivation theory, in English teaching practice [26], in order to 

stimulate and maintain students’ learning motivation, appropriate learning tasks should be designed, 

and learning methods and strategies should be carried out, so that students can experience success, 

thereby increasing self-efficacy and confidence. 

According to Covingto (1993) [4], people have a strong motivation to maintain a basic sense of 

personal value, especially in the face of competition, failure and negative feedback. This 

fundamental need for self-worth is to generate many unique motivational patterns and face-saving 

behaviors in the school context, especially when poor performance poses a threat to student 

self-esteem. In these situations, students may deliberately restrain efforts by trying no effort, that is, 

because this can allow failure to be attributed to insufficient effort rather than low competence. An 

example of this situation is when a learner does not spend enough time preparing for the exam, so 

that once it fails, he or she can use a lack of hard enough effort to excuse his failure, rather than 

having to admit his lack of ability－which is much more harmful to the student’s self-concept. 

Covington (1993, p.74) [4] assumes that the pursuit of self-acceptance is the first nature of human 

nature. In school, self-acceptance depends on individual achievement in the competition. In our 

society, there is a general tendency to equate achievement with human value, or simply, individual 

value is considered to be equivalent to their achievement. Therefore, it is not difficult to understand 

that students often confuse ability and value. Connecting a sense of value with their ability is a risky 

step for students who are already unsafe, because schools can pose a threat to their beliefs about 

their abilities. The school clearly cannot give enough rewards to all the students who work hard for 

success. Instead, a considerable number of students have to try to avoid failure.... In essence, the 

self-worth theory holds that school performance is best understood as students’ efforts to maintain a 

positive self-competence image, especially when they take risks of losing in the competition. 

While expectation theories provide a strong explanation for how individuals perform in different 

situations, they do not systematically answer another motivational question: do individuals want to 

do this task? This is the second component of the expectation-value theory, where value (also for 

valence, incentive value, attainment value, task value, and achievement task value) intervenes. As 

Eccles and Wigfield (1995) [8] pointed out, in the past most theorists who used expectation-value 

theory have focused on the expectation component and focused less on the definition and 

measurement of value components, only recently, this situation has changed better. In order to fill 

this deficiency, Eccles and Wigfield proposed a comprehensive task value model, define them in 

four components: realize value, the personal importance of mastering a skill and completing a task; 

internal value, interest or aesthetic appreciation of topics/skills in discussion and pleasure in 

ongoing activities; external use value, realizing how closely the task connects to current and future 

goals and learning how to improve individual quality of life or make people better; cost, that is the 

negative value component, including the effort and time spent, other actions and various emotional 

costs squeezed out by planned actions, such as anxiety and the fear of failure. The overall 

achievement value of the task is composed by the interaction of these four components, and this 

value is considered to determine the strength of the behavior [9]. 

Expectation value theory emphasizes the influence of the learner’s expectation of success and the 

value of learning behavior on the strength of learning motivation. If learners believe that learning 

behavior may bring success, they reasonably expect learning goals, and simultaneously, they can 

generate, contribute efforts, and maintain them. In English teaching practice, only when the learners 

realize, and attaches great importance to the English learning and their own needs and value, think 

second language learning for their future use, estimate the learning goals to be able to achieve and 

predict that their expected results will commensurate with the effort, thus, their learning motivation 
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will be able to stimulate and maintain. As McCombs & Pope (1994, citing Xu Zhixin, Zhang Lili, 

2014:022) [19] said, “...When they (learners) feel that what they learn is meaningful to them,... they 

naturally have the motivation to learn.” And Tampos and Garade (1995, citing Xu Zhixin, Zhang 

Lili, 2014, p.022), “The effort for a result is influenced by the possibility that learners feel that they 

can reach the goal.” Therefore, in English teaching, in order to stimulate and maintain the 

motivation of students to learn English, students must first make clear the importance and practical 

value of English learning for their study, work and life. Secondly, learning strategy training should 

be carried out, so that students can master the methods and strategies to achieve learning goals, and 

enhance their confidence in achieving learning goals. At the same time, teachers should make the 

whole learning process full of challenges and interesting atmosphere, so that students can 

experience the sense of fulfillment and satisfaction after the efforts of learning. 

University English teachers should give full consideration to the different psychological 

characteristics and learning needs of high and low level students, and adopt corresponding 

motivational strategies to stimulate, maintain and enhance their English learning motivation. 

Low-level students are easy to produce inferiority complex, and show a loss of confidence or 

insensitive attitude to English learning. Teachers should focus on providing opportunities for them 

to obtain successful experience regularly and rebuild their confidence in English learning, making 

English learning meaningful and interesting, enhancing their interest in English learning, increasing 

the proportion of their usual performance, giving positive affirmation to their efforts and progress, 

using questioning and listening, attention and care, and developing and implementing personalized 

strategies when necessary. (Fang Xueqing, 2012, p.2) 

3. Target Motivation Theory 

According to Dörnyei (2001a, pp. 25-27) [6], the target motivation theory was developed from the 

early need motivation theory. Need motivation theory holds that motivation originates from five 

levels of human need, namely physiological need, safety need, love need, need for respect and need 

for self-realization, while target motivation theory holds that target is the “engine” to trigger action 

and provide direction for action. It can be seen that in the target motivation theory, the concept of 

“need” has been replaced by the more specific concept of “target”. Cognition and perception of the 

nature of the targets are fundamental to motivation [7]. 

Target setting theory and target orientation theory are particularly influential target motivation 

theory:  

Locke and Latham (1990) [12] claims that human behavior is caused by targets. And, in order for 

behavior to arise, targets must be set and pursued through selection. Targets are different in three 

particularly important aspects, that is, the specific degree of the target, the difficulty and the 

investment degree of the target [13]. 

The target setting theory is consistent with the expectation-value theory because it increases 

when it is considered possible (like “expectation”) and important (like “task value”). Locke (1996) 

used five key points to summarize the main research findings of the target-setting theory: 1. The 

more difficult the target, the greater the achievement. 2. The more specific or the more clear the 

target is, the more specific the behavior is regulated. 3. Specific and difficult targets trigger the best 

behavior. 4. When the target is specific and difficult, the investment is critical (i.e., when the target 

is simple or vague, the individual investment is not difficult because much investment is not 

required to achieve easy targets, and the vague targets are easy to be redefined to accept poor 

performance.) 5. When (a) that the target is important and (b) that the target is achievable (or, at 

least, progressive). 

Targets affect behavior in four ways: 1. They focus attention and effort toward activities related 
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to the target at the expense of unrelated activities. 2. They regulate the individual effort, and people 

adjust it to the difficulty of the task. 3. They encourage individuals to persist until the target is 

achieved. 4. They promote individual to establish relevant action plans and exploration strategies. 

The target is not only the result of the individual’s target, but also the standard of assessing 

individual behavior performance. In long-term, continuous behaviors like language learning, targets 

(i. e., mastering a second language) are quite distant, while adjacent sub-targets (e.g., taking exams, 

passing exams, and fulfilling learning contracts) may have a powerful incentive because they mark 

individual progress and provide direct feedback on language learning. Achievable subtargets can be 

made an important way to improve students’ self-efficacy. 

A target-oriented theory is a theory developed to explain a child’s learning and performance in 

school. As Ames (1992) concluded, the theory emphasizes two contrasting concepts or orientations 

in student learning: mastering sexual orientation, involving “mastery target” (also as “mission 

target” or “learning target”), focusing on the learning content, performance orientation, involving 

“performance target” (or “self target”), focusing on showing ability to achieve good grades or 

surpass other students. Mastery and expressive targets represent different criteria for success and 

different reasons for participation in learning. At the center of mastery targets is the belief that 

effort leads to success, which emphasizes individual improvement and growth. In contrast, 

expressive orientation sees learning only as a way to achieve targets and consequent public 

recognition. Ames suggests that mastery targets should be better than expressive targets because 

they are associated with a preference for challenges, an inherent interest in learning activities, and a 

positive attitude towards learning. 

Target motivation theory explains the important role of targets on motivation and behavior. 

Moreover, different learners in different contexts have different targets. In English teaching, 

teachers should encourage students to combine their own foundation, ideal, and other factors to 

establish reasonable targets, in order to stimulate their own motivation for efforts to achieve the 

target. 

4. Self-determination Motivation Theory 

Dörnyei (2001a, 27-29) [6] summarizes self-determination motivation theory as follows: 

The most common and famous distinction of motivation theory is the distinction between 

intrinsic motivation and extrinsic motivation. Intrinsic motivation involves the act of experiencing 

pleasure and satisfaction, such as the pleasure of engaging in an activity or the satisfaction of 

curiosity, etc. External motivation involves actions performed for a certain purpose, such as getting 

some external reward (e.g., good grades) or avoiding punishment. The theory also mentions a third 

type of motivation, no motivation (amotivation)－a state that lacks any extrinsic or intrinsic 

motivation regulation, in the form of “... no meaning” . 

Although intrinsic motivation is generally seen as a single concept, Vallerand and his colleagues 

(1997) [15] made the assumption that there are three subintrinsic motivation: to learn (to participate 

in activities for the sake of understanding new things, to satisfy curiosity and the pleasure and 

satisfaction of exploring the world); to achieve (to surpass themselves, to meet challenges and 

achieve or create something); and to experience stimulation (to experience pleasant feelings) [16]. 

Traditional research believes that extrinsic motivation destroys intrinsic motivation. Several 

studies have shown that if students have to engage in certain learning activities for external 

purposes (for example, completing school reading tasks), they lose their intrinsic interest in the 

activity itself. However, other studies have not found a negative correlation between these two 

motivations. Deci and Ryan (1985) [5] use a more detailed structure. According to this structure, 

there are various types of motivation that can be placed on the continuum between 
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self-determination (intrinsic) motivation and control (external) motivation according to their degree 

of internalization (i.e., the degree of motivation transformation from external to intrinsic). As 

proposed by Deci and Ryan, external rewards can be combined with internal motivation, or even 

trigger internal motivation, if they are self-determined and internalized enough. 

Finally, Deci and Ryan (1985) [5] reported a consistent finding that the more opportunities people 

have to experience it, the more internally motivated they act. Autonomy (i.e., reflecting oneself as 

the origin of behavior), ability (i.e., feeling effective and fulfilling), correlation (i.e., feeling close or 

connected with other individuals) are found in Deci and Ryan. It seems to be the basic human need 

that individuals try to self-satisfy [14]. 

5. Social Psychology Motivation Theory 

Dörnyei (2001, p.29) [6] summarized the social psychology motivation theory as follows: 

A key tenet of social psychology is the belief that attitudes have a direct impact on behaviour 

because a person’s attitude towards a target affects the overall pattern of his response to the target. 

There are two well-known theories that epitomize how this process occurs: 1. The reasoned action 

(Ajzen and Fishbein,1980). According to this theory, the main determinant of behavior is the 

individual’s intention to perform a particular behavior, which in turn stems from the action of two 

basic factors: “attitude towards behavior” and “subjective norms” (which refers to the perception of 

the pressure imposed on him or her by society to perform the present behavior). If there is a conflict 

between the two determining factors, the final intention is determined by considering the relative 

importance of attitudes and normativeness. 2. Theory of planned behavior (Ajzen, 1988). This is 

done by adding an ingredient that further modifies the theory of rational behavior, that is, perceived 

behavioral control. This refers to the perceived ease or difficulty with which the person performs 

the action (e.g., the perception of the resources required and the potential obstacles or hindrances). 

Behavioural performance can be predicted from people’s intention to perform the current behaviour 

and their perception of control over the behaviour. In cases where one has complete control over 

behavior, as described in the theory of rational action, intention alone is sufficient to explain the 

action. 

6. Conclusion  

Motivation is a fundamental element in the learning process, especially in the context of 

language acquisition. The four motivation theories discussed in this paper—Self-Efficacy 

Motivation Theory, Target Motivation Theory, Self-Determination Motivation Theory, and Social 

Psychology Motivation Theory—each provide a unique perspective on how motivation influences 

student behavior and performance. Understanding these theories can significantly enhance the 

teaching of English as a second language by addressing the psychological and emotional factors that 

drive student engagement. 

Self-Efficacy Motivation Theory emphasizes the importance of self-belief in overcoming 

learning challenges. Educators can foster this belief by designing tasks that are challenging yet 

achievable, providing regular positive feedback, and promoting a growth mindset among students. 

When students believe in their ability to succeed, they are more likely to persist and engage with the 

learning process. 

Target Motivation Theory highlights the role of goal-setting in motivating students. Clear, 

specific, and challenging goals are essential for directing students' efforts and maintaining their 

motivation. Educators can utilize this theory by encouraging students to set personal learning goals, 

breaking down larger tasks into smaller, manageable objectives that provide a sense of progress and 

achievement. 
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Self-Determination Motivation Theory provides insight into the importance of intrinsic 

motivation in language learning. By creating an environment that fosters autonomy, competence, 

and relatedness, teachers can cultivate intrinsic motivation, encouraging students to engage in 

learning for the sake of personal growth rather than external rewards. This theory suggests that 

when students feel in control of their learning process and believe that their efforts will lead to 

meaningful outcomes, their motivation is more likely to remain high. 

Finally, Social Psychology Motivation Theory underscores the influence of attitudes and 

perceived control over behavior. Students' attitudes toward learning English and their perceptions of 

their ability to succeed can significantly impact their motivation. Teachers can help students 

develop positive attitudes by creating a supportive classroom environment that emphasizes the 

importance of learning and provides opportunities for success. 

In conclusion, applying these motivational theories in English language teaching can 

significantly enhance students' engagement and learning outcomes. By addressing the diverse 

motivational needs of students, educators can create a more effective and supportive learning 

environment. These theories provide a comprehensive framework for understanding and improving 

student motivation, ultimately leading to greater success in language learning. 

Acknowledgments 

This work was supported by Swan College of Central South University of Forestry and 

Technology Scientific Research Project entitled The Impact of Integrative Motivation and 

Instrumental Motivation on English Autonomous Learning among University Students in Hunan, 

China —— A Mediating Role of Learning Strategy (grant no. SYXY202441), and by Swan College 

of Central South University of Forestry and Technology University Top and Hunan Provincial Top 

Teaching Reform Research Project under title Research on the Path of Stimulating Students’ 

Autonomous Learning Motivation in University English Education in China Driven by the Blueprint 

for the Construction of A Powerful Education Country (grant no. SWXYJGPJ27), and by China 

Ministry of Education Humanities and Social Sciences Youth Fund Research Project with a title of 

The Research on the Path of Stimulating the Autonomous Learning Motivation of Chinese 

University Students Driven by the Blueprint for the Construction of A Powerful Education Country 

(grant no. 25C12656001), and by 2025 Ministry of Education’s Fourth Supply and Demand 

Docking Employment Education Project with a title of Research on the Intelligent Construction and 

Application of Language Education Employment Internship Base under the Background of Digital 

Intelligence (grant no. 2025041742201 ). 

References  

[1] Bandura, A. (1973). Self-efficacy: Toward a unifying theory of behavioral change. Psychological Review, 84(2), 

191-215. 

[2] Bandura, A. (1993). Perceived self-efficacy in cognitive development and functioning. Educational Psychologist, 

28(2), 117-148. 

[3] Bandura, A. (2021). Self-efficacy in changing societies. Cambridge University Press.  

[4] Covington, M. V. (1993). A motivational analysis of academic life in college. In J. C. Smart (Ed.), Higher Education: 

Handbook of Theory and Research (Vol. 9, pp. 50-93). New York: Agathon Press. 

[5] Deci, E. L., & Ryan, R. M. (2013). Intrinsic motivation and self-determination in human behavior. New York: 

Rochester University Press. 

[6] Dörnyei, Z. (2001b). Motivational strategies in the language classroom. Cambridge: Cambridge University Press. 

[7] Dörnyei, Z. (2022). Motivation in second language learning: A historical overview and future directions. Language 

Teaching, 55(1), 1-19.  

[8] Eccles, J. S., & Wigfield, A. (1995). In the mind of the actor: The structure of adolescents' achievement task values 

and expectancy-related beliefs. Personality and Social Psychology Bulletin, 21(3), 215-225. 

7



[9] Eccles, J. S., & Wigfield, A. (2020). From expectancy-value theory to situated expectancy-value theory: A 

developmental, social cognitive, and sociocultural perspective on motivation. Contemporary Educational Psychology, 

61, 101859. 

[10] Hu Dongping (2009). A Survey of Factors to Influence University English Autonomous Learning from the 

Perspective of Attribution Theory. Foreign Languages and Their Teaching, 10, 34-37. DOI: 

10.13458/j.cnki.flatt.000158  

[11] Tu Guoyuan, Hu Dongping, et al. (2016). Inheritance•Development•Innovation — Thoughts on the Construction of 

a New System for University English Curriculum. 13(6), 4-9. DOI:10.13564/j.cnki.issn.1672-9382.2016.06.002 

[12] Locke, E. A., & Latham, G. P. (1990). A theory of goal setting & task performance. Englewood Cliffs, NJ: Prentice 

Hall. 

[13] Locke, E. A., & Latham, G. P. (2023). New developments in goal setting and task performance. Routledge. 

[14] Ryan, R. M., & Deci, E. L. (2020). Intrinsic and extrinsic motivation from a self-determination theory perspective: 

Definitions, theory, practices, and future directions. Contemporary Educational Psychology, 61, 101860. 

[15] Vallerand, R. J., & Bissonnette, R. (1997). Intrinsic, extrinsic, and amotivational styles as predictors of behavior: 

A prospective study. Journal of Personality, 65(3), 599-620. 

[16] Vallerand, R. J. (2024). The psychology of passion: A dualistic model. Oxford University Press. 

[17] Weiner, B. (1985). An attributional theory of achievement motivation and emotion. Psychological Review, 92(4), 

548-573. 

[18] Weiner, B. (2025). An attributional theory of motivation and emotion: A retrospective and prospective analysis. 

Psychological Review, 132(1), 1-25. 

[19] Xu, Z., & Zhang, L. (2014). Motivation in second language learning: A review of recent research. Journal of 

Language Teaching and Research, 5(2), 377-384. 

[20] Zhou Li (2023). Theoretical Basis and Thinking throughout the 2023 Advanced Interpretation Training Teaching 

Plan. Lecture Notes on Language and Literature, 6(17), 64-69. DOI: 10.23977/langl.2023.061711  

[21] Zhou Li, Hui-Suan Wei (2024). A Literature Review on English Autonomous Learning in China in the Past Ten 

Years. The Journal of Education Insights, 2(1), 48-53. DOI: https://creativecommons.org/licenses/by/4.0/  

[22] Zhou Li, Hui Suanwei (2024). The Introduction of the Impact of Motivation Cultivation on English Autonomous 

Learning among University Students-A Mediating Role of Learning Strategy. Salud, Ciencia y Tecnología – Serie de 

Conferencias, 3(1196), 1-14. DOI: 10.56294/sctconf2024.1196. Scopus. Online publication: September 24, 2024.  

[23] Zhou Li, Hui Suanwei (2024). Theoretical Basis Related to English Autonomous Learning of My PhD Dissertation 

Research. Advances in Educational Technology and Psychology, 8(4), 176-182. DOI: 10.23977/aetp.2024.080427 

[24] Zhou Li, Huisuan Wei (2024). Motivation Theory in English Autonomous Learning. Science International 

Educational Art Research, 1(4), 42-46. DOI: http://www.bingcheng-culture.com/journalsInfo/SIEAR. Online 

publication: October 25, 2024. 

[25] Zhou Li, Huisuan Wei (2025). A Study on Integrative and Instrumental Motivations and Learning Strategies of 

PhD Dissertation. Journal of Contemporary Educational Research, 9(1), 163-168. http://ojs.bbwpublisher. 

com/index.php/JCER   

[26] Zhou Li, Huisuan Wei (2025). The Impact of AI Technology on Oral English Teaching Behavior under UTAUT 

Model. International Journal of Continuing Engineering Education and Life-Long Learning, 35(1/2), 112-126.  

https://doi.org/10.1504/IJCEELL.2025.143793. EI/SCI. Online publication: January 7, 2025. 

8

https://doi.org/10.1504/IJCEELL.2025.143793



