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Abstract: This article focuses on reflections on the impact of the creation of a music
curriculum on the development of young people's identity in a Chinese context. What is
worth thinking about in this issue is the meaning of music for human beings and its impact
on mental health? What is the significance of having a music programme for students and
how does the music programme contribute to the development of young people's identity in
the field of psychology? This study will be divided into three parts to discuss, what are the
characteristics of the music curriculum for 13-17-year-olds in China? And how does the
Chinese music curriculum affect the identity development of young people? And at the end
of the article, recommendations are given for readers' reference.

1. Introduction

Music is one of the most universal forms of human communication (Mehr et al., 2019). Welch et
al. (2020) state that it represents an enjoyable activity in its own right. Many facets of human existence,
such as education and psychological cognition, can be positively influenced by successful
involvement with music, according to scientific studies (Biasutti & Concina, 2013). Long-term
musical training and related skill acquisition can strongly stimulate neural changes in the brain
(Schlaug, 2015). Research on the brain has led to a deeper understanding of how active participation
in music and self-identity develops (ibid). Although human knowledge of how the brain works is still
limited, aspects of psychological development regarding music learning have been confirmed
(Hodges & Thaut, 2018). Thaut et al.'s (2014) study on the brain learned that actively engaging in
music can significantly affect other activities. This is in line with the findings of Biasutti and Concina
(2013) above. It is therefore important to create a music learning board for the overall promotion of
human mental health and learning development, especially for groups of young people who are at a
particular stage of developing their self-identity.

2. Music Curriculum

The music curriculum does not just serve as a template document to guide teachers (Cooke &
Spruce, 2016). Philpott and Wright (2012) point out that the links between teaching, learning and
curriculum content are complex and multifaceted. At its most basic, curriculum thinking involves the
question of what, of all the things that can be taught, should be taught? And what is most worth
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learning (Regelski, 2003)? Emerging music curricula require teachers to teach, discuss, and construct
knowledge with students, and require teachers to reflect critically (Cooke & Spruce, 2016). Register
(2001) states that the music curriculum includes several activities, particularly the four areas of
listening, performing, responding and composing. The overall objectives of the Chinese Ministry of
Education's Full-time Compulsory Education Music Curriculum Standards (2011 Edition)
(hereinafter referred to as the Curriculum Standards) include fostering students' overall personal
development, learning basic musical knowledge and skills, and developing positive attitudes and a
healthy body. Music teachers need a conceptual framework when thinking and talking about music
curriculum and pedagogy and describing change and progress (Philpott & Wright, 2012).

Welch et al. (2020) state that music can be both something that happens formally (e.g. school
lessons) and in informal situations. In addition to traditional music education, music education in the
digital age has become an important developmental environment for adolescents and young people
(Damon, 2004). Increasingly, young people are using the Internet to learn music (Buckingham, 2006;
Clark et al., 2009; Furlong & Davies, 2012). Gordon (2003) notes that adolescents listen, respond,
perform and create music differently from adults. A survey of data by Whitaker et al. (2014) suggests
that more adolescents than adults use YouTube for teaching and learning music, possibly because
their tendencies and behavioural styles do not align with adult norms and values (Sturman et al., 2010).
Also, Cauffman and Steinberg (2000) indicated that there are some differences in the perceptions of
adolescents and adults. In addition, previous research has demonstrated that adolescents are more
involved in creative development related to music learning than adults, which is related to the
opportunities they encounter in and out of school (Campbell et al., 2007; Krasil'nikov, 2020).

Despite these benefits, adolescent participation in music programs has also been described as
overly self-focused, risk-takers, and highly susceptible to social pressures (Pfeifer & Berkman, 2018).
This may lead to a negative impact on their self-perception. In addition, Marcia (1966) and Newman
and Newman (1988) describe adolescents as experiencing an 'identity crisis', which includes the
exploration of various possible identities.

In light of the above issues, it is crucial to understand the impact of the music curriculum in the
field of psychology, particularly on adolescent identity development. The findings will provide some
implications to enhance the development of their self-concept, abilities, attributes and values, their
perception and their definition of themselves. Based on this rationale, this study is divided into three
parts: namely, what are the characteristics of the music curriculum for 13-17 year olds in China?
What is the impact of the Chinese music curriculum on identity development? Concluding with
recommendations. The full paper aims to explore how the Chinese music education curriculum affects
the identity development of young people.

3. Characteristics of the music programme for 13-17-year-olds in China

This section explores the characteristics of the music curriculum for 13-17-year-olds in China,
where music teaching becomes a teacher-centred task and the student operates only as a passive
'recipient’ (Ellis, 2004). The Curriculum Standards are considered to be the official music curriculum
for Chinese schools (Yu & Leung, 2019). However, it does not consider either how the lessons are
planned or structured or whether they are effective and, if not, how they should be improved (ibid).
As a result, an alienated school music education was created. These views lead to very similar
conclusions, namely that the starting point of the music curriculum should be democratic ideals rather
than musical preferences.

In China, music education is compulsory for students aged 13 to 17. In the past decade, a
compulsory music curriculum has been developed to improve the musical literacy of students,
including the promotion and improvement of their level of musical competence and knowledge (L1,
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2022). This suggests that compulsory music education at that age brings with it specialist courses as
well as examinations. Similarly, Zhu (2021) suggests that the music curriculum has been designed as
a tool to measure students' musical literacy and competence. As a result, nationally, the music
curriculum has been linked to school entrance examinations. This helps to develop students' musical
literacy and competence at a higher level, fostering the learning and expression of musical elements
to enhance music learning (Khasanova, 2020). In addition, compulsory music education in secondary
schools facilitates the teaching of rhythm, pitch and the intensity of musical elements. As a result,
formal music instruction in middle and high school is often targeted at students who are fortunate
enough to participate in music programs, as schools tend to devote most of their time to improving
students' entrance exam scores to college or university (Dong, 2019). At this stage, the music
curriculum lacks school attention, even though it is an important part of students' schooling. Daily
musical activities consisted only of singing and playing classroom instruments, usually in large
groups in the classroom (Ho, 2014; Reimer, 1989). Ho (2014) suggests that globalisation and
modernisation have created challenges for the school music curriculum as students are increasingly
demanding music education and access to music sharing on the internet. As a result, adolescents' self-
identities change in more complex ways (Hargreaves et al., 2002).

Yu and Leung (2019) explain that the music curriculum is an important component of aesthetic
education and it has a significant impact on students' identity development. In Chinese music
education, it has been found that a professional music curriculum not only helps to develop musical
literacy but also assists students in developing critical thinking and a set of perceptions about their
identity (Xie & Leung, 2011). In Philpott and Wright's (2012) study, they argue that decisions about
the content of music lessons should be based on certain characteristics of 13- to 17-year-olds.
Therefore, Philpott and Wright (2012) suggest that music lessons at this age should be an important
part of the compulsory curriculum before becoming optional between the ages of 14 and 18 and that
music lessons should be organised, timetabled and resourced as a specialist subject for young people.

The music curriculum for students in the 13 to 17 age group is different from the previous age
group and the officially published Curriculum Standards should be developed as a professional
curriculum to support student self-discovery and self-definition (Philpott & Wright, 2012). In addition,
music programmes are developed to prepare students to become musicians, also because traditional
music programmes tend to alienate young people from music education in schools (Sturman et al.,
2010). In traditional education, hierarchical structures underpin the transmission and construction of
musical knowledge, which expresses the relationship between students and teachers within the music
classroom through the weakened and strengthened categorisation and framing of musical knowledge
(Mishra et al., 2011; Qin, 2020). Students are often weakly empowered by strong knowledge
categorisation and framing, and as a result, they are unable to participate in deciding which musical
knowledge and practices are important to them (Mishra et al., 2011).

For 13 to 17 year olds, the development of their self-identity in the music curriculum is often
overlooked due to the overemphasis on musical literacy to conform to central government values
(Blasi & Glodis, 1995). The current Chinese music curriculum makes it difficult to increase students'
interest and engagement in music learning in middle or high school music education (Xie & Leung,
2011).

From Roberts' (2007) point of view, musical tastes and preferences form a key part of an
individual's life and self-concept. Individuals' musical preferences reveal more about their
personalities than their preferences for books, clothing, food, films and television programmes
(Rentfrow & Gosling, 2003). This suggests that in the absence of musical interests and preferences,
it is difficult to use music programmes to support young people in achieving self-identity
development (Roberts, 2007). The Chinese music curriculum focuses on students' musical literacy,
which is used for testing examinations. In other words, there is a lack of comprehensiveness in
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identifying the relationship between disciplinary characteristics and student needs and curriculum
design (Dong, 2019). Therefore, there is a need to improve the music curriculum for young people
learning music in China.

At the same time, music psychology has received sufficient attention in music education (Cross,
2014). From neuroscience research on music processing, there is evidence that the brain can develop
in very specific ways in response to specific activities involved in music lessons (Anderson, 2021;
Hiller et al., 2016). The development or change in the brain is dependent on the amount of time the
learner is involved in music learning. AltenmUler (2003) argues that the basis of musical processing
is reflective of an individual's learning biography, which presents musical opportunities and has an
impact on their psychological aspects. These findings are in line with the growing awareness that
musical learning can be best understood in terms of professional knowledge. That is, early exposure
to music can equip learners with musical listening patterns developed for adults or adolescents (ibid).
The above findings provide a basis for understanding the design of music programmes for 13- to 17-
year-olds (Anderson, 2021; AltenmUler, 2003; Hiller et al., 2016).

4. The Impact of Chinese Music Curriculum on Youth Identity Development

Music lessons during adolescence are important for the development of self-identity and are a
source of support for young people when they feel lonely or distressed (Leung, 2011). The concept
of identity refers to how people perceive themselves (Weigand, 2015). In China, where there is debate
about China's current and future role in the world, researchers have focused on national identity in a
global context (Jensen etal., 2011). In music education, psychologists argue that identity is dependent
on the social and cultural context in which it is studied (Ethier & Deaux, 1994; Huddy, 2001). Several
scholars have proposed a concept of musical identity which is useful in exploring current issues in
youth music education (Bartolome, 2015; Pellegrino, 2009; Spruce & Odena, 2012; Sun, 2022). They
look at self-theory to provide explanations for some of the key issues in music learning and
development for young people during their schooling years. Therefore, this study focuses on musical
identity to explore the issue of the impact of the Chinese music curriculum on the development of
self-identity.

A broad pattern of preferences forms part of musical identity (Hargreaves et al., 2002). Musical
identity was first defined by Hargreaves et al. (2002) and then generally defined as the way a person
sees themselves in their cultural and social roles in music (Walling & Lewis, 2000; Yang, 2021). For
example, the role can be that of a musician, performer, music teacher or composer, with a professional
focus, or a music lover, with an amateur interest and hobby. Musical identity is also distinct from
music in identity (Hargreavese et al., 2002). Scholars have defined music in identity as how music
plays an important role in shaping an individual's self-image in terms of gender, age, identity and
national identity (Hargreaves & Marshall, 2003). In contrast to music in identity, musical identity
emphasises how music educators, such as teachers, use the music curriculum to influence the musical
development and learning of students, including young people in China. To explore the research, the
following section focuses on musical identity.

Adolescents must discover their own identities and know the social roles they play (Crosnoe, 2000).
The development of adolescent identity is particularly important for 13- to 17-year-olds, as
adolescence is a critical period for developing self-identity (Echard, 2019; North & Hargreaves, 1999).
Hargreaves et al. (2002) state that music is increasingly used as a tool for us to form and express our
identity. Not only do we use it to regulate our daily emotions and behaviour, but we also use it to
present ourselves to others in a way that we like. Due to its importance, teenagers can often be seen
experimenting with its fashionable style and music. Today, popular culture and music help to assist
young people in developing an important sense of identity (Childs, 2014). As a result, many educators
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and scholars encourage young people to feel comfortable and confident in who they are (Greenberg
et al., 2003).

Although identity development has received attention from educators and Chinese scholars (Xie
& Leung, 2011; Yu & Leung, 2019), questions remain about how music programmes can be used to
influence youth identity development. In Dong's (2019) study, short videos in various forms and rich
content enrich the spare time and cultural life of Chinese people, and short videos should be used in
music courses to disseminate and foster more positive styles. Furthermore, there is evidence that
music, as an important vehicle for new media communication, embodies a mechanism for the
development of musicians that can bring critical thinking to students (Micheloni et al., 2018). From
the research, music educators should be encouraged to use short videos to improve the quality of
music education for their students. Vicky (a 15-year-old student at Shenzhen Senior High School) is
a case in point. Her self-composed song "She" using multimedia has allowed her to gain 164,000
followers. This case shows us that today's music lessons involving short videos can have a positive
impact on young people, such as stimulating their preference and interest in music and improving
their self-confidence, as well as relieving stress, increasing creativity and encouraging young people
to step out of their comfort zone (Wulandari, 2021). From the perspective of Cohrdes and Kopiez
(2015), there is a strong link between musical activity and identity.

In middle and high school, adolescents become more sensitive in terms of psychological
development and they tend to compare themselves to their peers (Zhou et al., 2017). To some extent,
a sense of self-identity is developed (Chua & Chang, 2016). However, it cannot be ruled out that
some adolescents have a tendency to have low self-esteem, believing that they are not 'on par' with
their peers (Merianos et al., 2021). In addition, the pressure caused by teachers and parents for high
school entrance exams can bring about oppressive education and lead to the unhealthy psychological
development of adolescents in that age group (Dong, 2019). In this state, Chinese teenagers may
develop the idea of "breaking the bucket”. Li (2011) criticises that the traditional music curriculum
focuses more on subjective assessment rather than providing students with the opportunity to
objectively evaluate themselves. In this way, students' healthy physical and mental development is
greatly hindered. Currently, Chinese educators have become increasingly aware of the problem of
neglecting the identity development needs of young people and thus promoting the overall quality
and development of quality education (Peng et al., 2014). Teachers can help young people to increase
their self-confidence and develop their self-identity through positive assessment in music education
(Georgii-Hemming & Westvall, 2010). The rise of short videos has stimulated students' curiosity and,
as a result, teachers are now recording their students' excellence in the music learning process,
supported by short videos on social media. Galbraith and Rodriguez (2018) claim that this method of
teaching in the music curriculum is an important method of assessment that is easily accessible to
young people in this age group. This is an important way to enhance interaction and communication
between students and teachers.

In addition to social media, music educators can also enhance communication between students
and teachers by focusing on multicultural music in the curriculum (Fung, 1995). Folkestad (2002)
points out that multicultural music is an important way to increase young people's interest in and
preference for music related to the development of their self-identity. The Little Herding Cow is a
folk song from the Hebei region of China and is part of the music curriculum for Year 7 students in
the Chinese Curriculum Standards (Ministry of Education of the People's Republic of China [MOE],
2011). The outstanding expressiveness and creativity of this folk song drives interactions between
teachers and students. These interactions help young people to develop new skills and heights as
performers, listeners and composers. In addition, students are also introduced to folk music and the
historical perspective of the Zhaozhou Bridge, actively incorporating musical interests and
behaviours into students' individual and collective identities, such as becoming a fan of folk music,
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becoming a performer, or becoming an instrumentalist (Ho, 2014). In MacDonald et al.'s (2017) study,
the age of 12 to 14 is a turning point in identity formation, as most adolescents in this age group will
change schools from primary to secondary. Furthermore, identity development at this stage is in an
identity crisis, as the elements of identity established in primary school are very different from those
they formed in childhood (Lamont, 2002), such as their expectations, interests, perceptions and
preferences regarding music. Music teaching and learning at the adolescent level relies on music
found in both out-of-school and in-school settings, and the interplay between formal and informal
school music activities (Ho, 2014). At the turning point, the interaction between teachers and students
helps to achieve the development of the school's music programme. Communication and interaction
in music lessons can therefore have a positive impact on the development of young people's identities.

From the above critical analysis, in line with Spruce and Odena's (2012) vision of focusing on
careers, an important aspect of musical identity that assists individuals in forming their self-
occupations, such as music teachers and musicianship, should be emphasised and embedded in the
music curriculum for young people. Ho (2014) conducted an empirical study and found that Chinese
students showed a preference for various popular music styles in the classroom and their daily lives,
as well as expectations of the teaching profession to enhance their learning in the field. This may
reflect the formation of dual or multiple identity development in their professional development, such
as the student's view of themselves as performers, their view of themselves as music teachers and
their view of themselves as composers. This is in line with the view that multiple role identities and
how teachers and students interact with each other can greatly influence students' perceptions of their
self-concept and careers (Howard, 2003).

However, sometimes role identity development can create barriers to the primary role played by
the music education profession as music teachers' role identity development is prevalent in
adolescents' identity development (Brewer, 2014). Haning (2020) argues that the development of
professional identity in music education among adolescents remains static, possibly because many
adolescents have limited opportunities to develop, maintain and sustain their needs for a specific
musical identity during their school years. As students have many opportunities to participate in music
activities outside of school, they feel dissatisfied with democratic music education in high school in
terms of career development. This puts a lot of pressure on music educators. To address this, new
approaches such as technology should be explored and used to address the detachment between music
in young people's lives and music in schools. This helps to create a democratised environment in
which students can learn, create, innovate and develop themselves.

The overall analysis also showed that young people's interest and preference for music and their
musical activities were closely linked to their self-identity development. The Chinese music
curriculum should therefore take this into account and foster a relaxed music learning atmosphere in
the classroom to stimulate their interest in learning. Positive emotions and positive mental states can
be developed (Lagattuta & Wellman, 2002).

5. Conclusions

This study examines the characteristics of music programmes for young people aged 13-17. The
findings show that the Chinese music curriculum emphasises the enhancement of students' musical
literacy, musical ability and higher level knowledge. In addition, the music curriculum in China is
closely linked to school entrance examination tools across the country. Music courses are compulsory
for young people of all ages. However, the music curriculum in China pays insufficient attention to
the characteristics of this group and places more emphasis on examinations and tests.

In addition, this study found that 13-17 year olds were more sensitive. Discussions on the impact
of the music curriculum on the identity development of young people in China imply that a music
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curriculum that includes listening, composing, producing and performing helps young people to
understand their social and cultural roles in music. However, music programmes that ignore the
characteristics of young people lead to a disconnection between the music in their lives and the music
in school. In addition, the use of social media and new technologies by young people to make short
videos about music has put pressure on the teaching of music in schools. Based on the findings, this
study offers a number of recommendations, including the development of a music curriculum to help
students develop an identity for their future careers and to foster their interest in music learning.

References

[1] Anderson, A. (2021). Topic choices: Revealing concealed processes of curriculum sequencing in English secondary
school Music classrooms. Curriculum Journal (London, England), 32(4), 722—740. https://doi.org/10.1002/curj.118.
[2] Altenmler, E. O. (2003). How many Music Centres are in the Brain? The Cognitive Neuroscience of Music, 346—
353. https://doi.org/10.1093/acprof:0s0/9780198525202.003.0022.

[3] Biasutti, M., & Concina, E. (2013). “Music education and transfer of learning,” in Music: Social Impacts, Health
Benefits and Perspectives. In P. Simon, & T. Szabo (Eds.), Inc Series: Fine Arts, Music and Literature (pp. 149-166).
Nova Science Publishers.

[4] Bartolome, S. J. (2015). Do-It-Yourself World Music Curriculum. General Music Today, 29(1), 32-33.
https://doi.org/10.1177/1048371315594410.

[5] Buckingham, D. (2006). Defining digital literacy — What do young people need to know about digital media? Nordic
Journal of Digital Literacy, 1(04), 263-277. https://doi.org/10.18261/issn1891-943x-2006-04-03.

[6] Brewer, W. D. (2014). Searching for Community: The Role-ldentity Development of a Dually Nontraditional Music
Education Student Enrolled in a Traditional Degree Program. Bulletin of the Council for Research in Music
Education, 200, 23-40. https://doi.org/10.5406/bulcouresmusedu.200.0023.

[7] Blasi, A., & Glodis, K. (1995). The Development of Identity. A Critical Analysis from the Perspective of the Self as
Subject. Developmental Review, 15(4), 404—-433. https://doi.org/10.1006/drev.1995.1017.

[8] Cooke, C., & Spruce, G. (2016). What is a music curriculum? In Learning to Teach Music in the Secondary
School (pp.62-74). Routledge.

[9] Cauffman, E., & Steinberg, L. (2000). (Im) maturity of judgment in adolescence: why adolescents may be less culpable
than adults. Behavioral Sciences & the Law, 18(6), 741-760. https://doi.org/10.1002/bsl.416.

[10] Campbell, P. S., Connell, C., & Beegle, A. (2007). Adolescents' Expressed Meanings of Music in and out of
School. Journal of Research in Music Education, 55(3), 220-236. https://doi.org/10.1177/002242940705500304.

[11] Clark, W., Logan, K., Luckin, R., Mee, A., & Oliver, M. (2009). Beyond Web 2.0: mapping the technology landscapes
of young learners. Journal of Computer Assisted Learning, 25(1), 56-69. https://doi.org/10.1111/j.1365-2729.
2008.00305.x.

[12] Chua, T. H. H., & Chang, L. (2016). Follow me and like my beautiful selfies: Singapore teenage girls’ engagement
in self-presentation and peer comparison on social media. Computers in Human Behavior, 55(A), 190-197.
https://doi.org/10.1016/j.chb.2015.09.011.

[13] Cohrdes, C. & Kopiez, R. (2015). Optimal distinctiveness and adolescent music appreciation: Development of
music- and image-related typicality scales. Psychology of Music, 43(4), 578-595. https://doi.org/10.1177/03057
35614520851.

[14] Cross, 1. (2014). Music and communication in music psychology. Psychology of Music, 42(6), 809-819.
https://doi.org/10.1177/0305735614543968.

[15] Crosnoe, R. (2000). Friendships in Childhood and Adolescence: The Life Course and New Directions. Social
Psychology Quarterly, 63(4), 377. https://doi.org/10.2307/2695847.

[16] Childs, D. J. (2014). “Let’s Talk About Race”: Exploring Racial Stereotypes Using Popular Culture in Social
Studies Classrooms. The Social Studies, 105(6), 291-300. https://doi.org/10.1080/00377996.2014.948607.

[17] Damon, W. (2004). What is Positive Youth Development? The ANNALS of the American Academy of Political and
Social Science, 591(1), 13-24. https://doi.org/10.1177/0002716203260092.

[18] Dong, L. (2019). Reflections on music education and media literacy education under the background of new media
era. Modern Education, 6(A0), 279-280. http://doi.org/10.16541/j.cnki.2095-8420.2019.100.127.

[19] Ellis, A. (2004). Exemplars of curriculum theory / Arthur K. Ellis. Larchmont, N.Y.: Eye on Education.

[20] Echard, A. (2019). Making Sense of Self: An Autoethnographic Study of Identity Formation for Adolescents in Music
Therapy. Music Therapy Perspectives, 37(2), 141-150. https://doi.org/10.1093/mtp/miz008.

[21] Ethier, K. A., & Deaux, K. (1994). Negotiating social identity when contexts change: Maintaining identification and
responding to threat. Journal of Personality and Social Psychology, 67(2), 243-251. https://doi.org/10.1037/0022-

71


https://doi.org/10.1002/curj.118
https://doi.org/10.1177/1048371315594410
https://doi.org/10.1177/002242940705500304

3514.67.2.243.

[22] Fung, C. V. (1995). Rationales for Teaching World Musics: C. Victor Fung discusses the importance of introducing
students to multicultural music by including it in school curricula. Music Educators Journal, 82(1), 36-40.

[23] Folkestad, G. (2002). National identity and music. Musical identities (pp. 151-162).

[24] Furlong, J., & Davies, C. (2012). Young people, new technologies and learning at home: taking context seriously.
Oxford Review of Education, 38(1), 45-62. https://doi.org/10.1080/03054985.2011.577944.

[25] Gordon, E. (2003). A music learning theory for newborn and young children. Gia Publications.

[26] Galbraith, C. & Rodriguez, C. (2018). Student Engagement and Enjoyment of Narratives: An Empirical Study of an
Authentic Music Video and a Short Teaching Case. College Teaching, 66(4), 171-180. https://doi.org/10.1080/ 87567
555.2018.1474334.

[27] Greenberg, M. T., Weissberg, R. P., O’Brien, M. U., Zins, J. E., Fredericks, L., Resnik, H., & Elias, M. J. (2003).
Enhancing school-based prevention and youth development through coordinated social, emotional, and academic
learning. American Psychologist, 58(6-7), 466—474. https://doi.org/10.1037/0003-066x.58.6-7.466.

[28] Georgii-Hemming, E., & Westvall, M. (2010). Music education—a personal matter? Examining the current
discourses of music education in Sweden. British journal of music education, 27(1), 21-33.

[29] Haning, M. (2020). Identity formation in music teacher education: The role of the curriculum. International Journal
of Music Education, 39(1), 39-49. Available at: https://journals.sagepub.com/doi/10.1177/0255761420952215 (Accessed
March 27, 2022).

[30] Hargreaves, D. J. & Marshall, N. A. (2003). Developing identities in music education. Music Education Research,
5(3), 263-273. http://doi.org/10.1080/1461380032000126355.

[31] Hargreaves, D. J., Miell, D., & MacDonald, R. A. (2002). What are musical identities, and why are they important.
Musical identities, 2, (pp. 1-20).

[32] Huddy, L. (2001). From Social to Political Identity: A Critical Examination of Social Identity Theory. Political
Psychology, 22(1), 127-156. https://doi.org/10.1111/0162- 895x.00230.

[33] Hillier, A., Greher, G., Queenan, A., Marshall, S., & Kopec, J. (2016). Music, technology and adolescents with
autism spectrum disorders: The effectiveness of the touch screen interface. Music Education Research, 18(3), 269-282.
https://doi.org/10.1080/14613808.2015.1077802.

[34] Ho, W.-C. (2014). Music education curriculum and social change: a study of popular music in secondary schools in
Beijing, China. Music Education Research, 16(3), 267-289. https://doi.org/10.1080/14613808.2014.910182.

[35] Hodges, D. A., & Thaut, M. H. (2018). The Neuroscientific Study of Music: A Burgeoning Discipline. The Oxford
Handbook of Music and the Brain, 1-16. https://doi.org/10.1093/oxfordhb/9780198804123.013.1.

[36] Howard, T. C. (2003). "A tug of war for our minds:" African American high school students' perceptions of their
academic identities and college aspirations. The High School Journal, 87(1), 4-17.

[37] Jensen, L. A., Arnett, J. J., & McKenzie, J. (2011). Globalization and Cultural Identity. Handbook of Identity Theory
and Research, 285-301. https://doi.org/10.1007/978-1- 4419-7988-9 13.

[38] Khasanova, N. (2020). The role of music lessons in the formation of national and intercultural competence in
students. Mental Enlightenment Scientific-Methodological Journal, 2020(2), 130-139. https://uzjournals.edu. uz/tziuj/
vol2020/iss2/15?utm_source=uzjournals.edu.uz%2Ftziuj%2Fvol2020%2Fiss2%2F15&utm_medium=PDF&utm_camp
aign=PDFCoverP ages.

[39] Krasil’nikov, 1. (2020). Child and Adolescent Socialization in the Music-Making for All Festival and Competition
Project. Prop&itos Y Representaciones, 8(SPE?2). https://doi.org/10.20511/pyr2020.v8nspe2.687.

[40] Li, C. (2022). Compulsory education stage of students’ literacy, sampling test consideration: significance, problem
and advice. Secondary and Primary Music Education, 2022(1), 3-7. Available at: https://kns.cnki.net/kcms/detail/detail.
aspx?dbcode=CJFD&dbname=CJFDAUTN&filename=YYJY202201001&uniplatform=NZKPT&v=jUnYii8vmPcKHM
JPOWGUJIkxKOFO08ov6LmrRecwfDcsOpCJ-118cAFI52xGHknPeX(Accessed March 27, 2022).

[41] Li, X. (2011). A study on the influence of music education on adolescents’ physical and mental development. Hebei
Normal University, 2011. Available at: https:// kns.cnki.net/ kcms/ detail/detail.aspx?dbcode= CMFD&dbname=
CMFD2012&filename= 1012297939.nh& uniplatform= NZKPT&v= J4ADoFGm3AADsnfC-gYNgMfmFRQCL7juKuxq
Q2rws2JglodHI2SPEEGbScjgl7y3GE  (Accessed March 27, 2022).

[42] Lagattuta, K. H., & Wellman, H. M. (2002). Differences in early parent-child conversations about negative versus
positive emotions: Implications for the development of psychological understanding. Developmental Psychology, 38(4),
564-580. https://doi.org/10.1037/0012-1649.38.4.564.

[43] Leung, L. (2011). Loneliness, social support, and preference for online social interaction: the mediating effects of
identity experimentation online among children and adolescents. Chinese Journal of Communication, 4(4), 381-399.
https://doi.org/10.1080/17544750.2011.616285.

[44] Lamont, A. (2002). Musical identities and the school environment. Musical identities (pp. 41-59).

[45] Marcia, J. (1966). Development and validation of ego-identity. Journal of Personality and Social Psychology
(pp.551-558).

72


https://journals.sagepub.com/doi/10.1177/0255761420952215
http://dx.doi.org/10.1080/1461380032000126355
https://doi.org/10.20511/pyr2020.v8nspe2.687

[46] Mishra, J., Day, K., Littles, D., & Vandewalker, E. (2011). A Content Analysis of Introductory Courses in Music
Education at NASM-Accredited Colleges and Universities. Bulletin of the Council for Research in Music Education, 190,
7-19. https://doi.org/10.5406/bulcouresmusedu.190.0007.

[47] Ministry of Education, People's Republic of China (PRC). (2011). National music curriculum standard for
compulsory education. Beijing: Beijing Normal University.

[48] Merianos, A. L., Mahabee-Gittens, E. M., Jacobs, W., Oloruntoba, O., Barry, A. E., & Smith, M. L. (2021). Self-
Perceptions, Normative Beliefs, and Substance Use Associated With High School Girls Comparing Themselves to Peers.
Journal of School Health. https://doi.org/10.1111/josh.13024.

[49] Mehr, S. A, Singh, M., Knox, D., Ketter, D. M., Pickens-Jones, D., Atwood, S., Lucas, C., Jacoby, N., Egner, A. A.,
Hopkins, E. J., Howard, R. M., Hartshorne, J. K., Jennings, M. V., Simson, J., Bainbridge, C. M., Pinker, S., O ’Donnell,
T. J., Krasnow, M. M., & Glowacki, L. (2019). Universality and diversity in human song. Science, 366(6468), eaax0868.
https://doi.org/10.1126/science.aax0868.

[50] Micheloni, E., Tramarin, M., Rod3 A., & Chiaravalli, F. (2018). Playing to play: a piano-based user interface for
music education video-games. Multimedia Tools and Applications, 78(10), 13713-13730. https://doi.org/10.1007/s
11042-018-6917-1.

[51] MacDonald, R., Hargreaves, D. J., & Miell, D. (2017). Handbook of Musical Identities. Oxford University Press.
https://doi.org/10.1093/acprof:050/9780199679485.001.0001.

[52] Newman, B., & Newman, P. (1988). Differences between childhood and adulthood: the identity watershed.
Adolescence (pp.551-557).

[53] North, A. C. & Hargreaves, D. J. (1999). Music and Adolescent Identity. Music Education Research, 1(1), 75-92.
https://doi.org/10.1080/1461380990010107.

[54] Philpott, C. & Wright, R. (2012). Teaching, learning, and curriculum content. In McPherson, G. E. & Welch, G. F.
(eds.). The oxford handbook of music education. Oxford University Press. DOI: 10.1093/oxfordhb/ 9780199730810.
013.0027_update_001.

[55] Peng, W. J., McNess, E., Thomas, S., Wu, X. R., Zhang, C., Li, J. Z., & Tian, H. S. (2014). Emerging perceptions of
teacher quality and teacher development in China. International Journal of Educational Development, 34, 77-89.
https://doi.org/10.1016/j.ijedudev.2013.04.005.

[56] Pellegrino, K. (2009). Connections between performer and teacher identities in music teachers: Setting an agenda
for research. Journal of Music Teacher Education, 19(1), 39-55. https://doi. org/10.1177/1057083709343908.

[57] Pfeifer, J. H., & Berkman, E. T. (2018). The Development of Self and Identity in Adolescence: Neural Evidence and
Implications for a Value-Based Choice Perspective on Motivated Behavior. Child Development Perspectives, 12(3), 158
164. https://doi.org/10.1111/cdep.12279.

[58] Qin, K. J. (2020). Curriculum as a Discursive and Performative Space for Subjectivity and Learning: Understanding
Immigrant Adolescents’ Language Use in Classroom Discourse. The Modern Language Journal (Boulder, Colo.), 104(4),
842-859. https://doi.org/10.1111/modl.12675.

[59] Regelski, T. A. (2003). Implications of aesthetic versus praxial philosophies of music for curriculum theory in music
education. Didacta Varia (pp. 63-92).

[60] er, B. (1989). Music education in China: an overview and some issues. The Journal of Aesthetic Education, 23(1),
Special Issue: Arts Education in China, 65-83. https://doi.org/10.2307/3332889.

[61] Roberts, B. A. (2007). Making music, making selves, making it right: A counterpoint to Rhoda Bernard. Action,
Criticism, and Theory for Music Education, 6(2), 1-13. http://act.maydaygroup.org/articles/ Roberts6_2.pdf.

[62] Rentfrow, P. J., & Gosling, S. D. (2003). The do-re-mi's of everyday life: The structure and personality correlates of
music preferences. Journal of Personality and Social Psychology (pp.1236-1256).

[63] Register, D. (2001). The Effects of an Early Intervention Music Curriculum on Prereading/Writing. Journal of Music
Therapy, 38(3), 239-248. https://doi.org/10.1093/jmt/38.3.239.

[64] Schlaug, G. (2015). Musicians and music making as a model for the study of brain plasticity. Progress in Brain
Research, 217, 37-55. https://doi.org/10.1016/bs.pbr.2014.11.020.

[65] Spruce, G. & Odena, O. (2012). Commentary: music learning and teaching during adolescence: ages 12-18. In
McPherson, G. E. & Welch, G. F. (eds.). The Oxford Handbook of Music Education. Oxford University Press. DOI:
10.1093/0xfordhb/9780199730810.013.0026 _update_001.

[66] Sun, J. (2022). Exploring the Impact of Music Education on the Psychological and Academic Outcomes of Students:
Mediating Role of Self-Efficacy and Self-Esteem. Frontiers in Psychology, 13, 841204-841204. https://doi.org/
10.3389/fpsyg.2022.841204.

[67] Sturman, D., Mandell, D., & Moghaddam, B. (2010). Adolescents Exhibit Behavioral Differences From Adults
During Instrumental Learning and Extinction. Behavioral Neuroscience, 124(1), 16-25. https://doi.org/10. 1037
/a0018463.

[68] Thaut, M., Peterson, D., Mcintosh, G., & Hoemberg, V. (2014). Music mnemonics aid Verbal Memory and Induce
Learning - Related Brain Plasticity in Multiple Sclerosis. Frontiers in Human Neuroscience, 8, 395.

73


https://doi.org/10.1126/science.aax0868
https://doi.org/10.2307/3332889

https://doi.org/10.3389/fnhum.2014.00395.

[69] Welch, G. F, Biasutti, M., MacRitchie, J., McPherson, G. E., & Himonides, E. (2020). Editorial: The Impact of
Music on Human Development and Well-Being. Frontiers in Psychology, 11. https://doi.org/10.3389/fpsyg.2020.01246.

[70] Weigand, E. (2015). Identity as a dialogic concept. Constructing and Negotiating Identity in Dialogue, 5(1), 7-22.
https://doi.org/10.1075/1d.5.1.01wei.

[71] Walling, B. & Lewis, M. (2000). Development of Professional ldentity among Professional Development School
Preservice Teachers: Longitudinal and Comparative Analysis. Action in Teacher Education, 22(sup2), 65-72.
https://doi.org/10.1080/01626620.2000.10463040.

[72] Wulandari, E. (2021). Utilization of the Tiktok Video Application as a Means of Showing Existence And Self-
Disclosure of Teenagers on Social Media. International Journal of Social Science and Human Research, 04(09).
https://doi.org/10.47191/ijsshriv4-i9-48.

[73] Whitaker, J. A., Orman, E. K., & Yarbrough, C. (2014). Characteristics of “Music Education” Videos Posted on
YouTube. Update: Applications of Research in Music Education, 33(1), 49-56. https://doi.org/10.1177/875512331
4540662.

[74] Xie, J., & Leung, B. W. (2011). StudentsO1motivation to study music: The mainland China context. Research Studies
in Music Education, 33(1), 59-72. https://doi.org/10.1177/1321103x11404654.

[75] Yu, Z., & Leung, B. (2019). Music teachers and their implementation of the new Music Curriculum Standards in
China. International Journal of Music Education, 37(2), 178-197.

[76] Yang, Y. (2021). Professional identity development of preservice music teachers: A survey study of three Chinese
universities. Research Studies in Music Education, 1321103. https://doi.org/10.1177/1321103X211020960.

[77] Zhu, X. (2021). Compulsory educate stage of music ability cultivation. Evaluation of Art. 2021(18), 146-148.
Available at: https://kns.cnki.net/kcms/detail/detail.aspx?dbcode=CJIFD&dbname=CJFDLAST2021&filename=YSPN
202118049&uniplatform=NZKPT&v=-ZGN7e8EfdckKdW8USxPmH-3kKxKBbFDfrtzOduKSPgMJgBc8Mwlru_IHtomz

uvil.

[78] Zhou, Z., Niu, G., Liu, Q. & Chen, W. (2017). Internet use and self-development in Chinese culture. Boundaries of
Self and Reality Online, 2017, 75-96. https://doi.org/10.1016/B978-0-12-804157-4.00005-0.

74


https://doi.org/10.1080/01626620.2000.10463040
https://doi.org/10.1177/1321103X211020960



